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• Update required by the US Department of Education and 
approved in October 2015

• Previous versions of the equity plan in 2006 and 2010:
– Included mostly highly qualified and novice teacher data

– Focused primarily on large, urban districts 

• Opportunity through evaluation data to consider the 
issue of access through the lens of effectiveness 

• The department worked with the USED and a small 
cohort of other states to begin developing some data 
metrics and draft plan in December 2014



Strategy: Increase equity of access to highly effective teachers

Major Action Steps:
– Develop and distribute updated Human Capital Report Cards to 

districts
– Engage districts in understanding local equity gaps
– Report equity gaps publicly on online report card by 2017

Targeted Outcomes: 
– Districts will reduce equity gaps in math and reading using human 

capital strategies
– The state will generate equity gap information using TVAAS 4-8, 9-

12 EOC on an annual basis for districts and for public reporting 
– Educators’ beliefs about the benefits of RTI and access will 

improve
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Effective evaluation implementation allows districts to 
make “smarter” decisions about teacher recruitment, 
selection, evaluation, development, compensation, and 
retention.



• Required components:
– Theory of action

– Data

– Stakeholder engagement

– Root causes

– Strategies 

– Ongoing support and monitoring 

• Within each of these components, states had a good deal 
of flexibility to describe our state-specific approach to 
equitable access issues.  

• Defined the equity gap by looking at both supply and 
access to effective teaching 



• Tennessee defined highly effective teachers as teachers 
scoring a level four or five on TVAAS in ELA and math on a 
five-point scale. A level four or five score indicates that a 
teacher’s students tended to show more growth than 
expected.

• Initial plan submission focused on grade 4 through 8 ELA 
and math teacher assignment in 2014
– Comparisons (below basic vs. advanced; subgroup comparisons)

• Current analysis includes 4-8 ELA, Math and 9-12 EOC 
subjects
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District’s 
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effective 
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teaching
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16

Teacher 
TVAAS 

(2013-14)
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proficiency 

level 
(2013-14)

Students’ 
access to 
teachers 

(2014-15)

What data do schools have to 
inform their student-teacher 

matching process?
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Effective Teaching Gap (ETG)
= % students in one group with access to HE teachers –
% students in another group with access to HE teachers

For example:
= % advanced students w. HE teacher – % below basic students w. HE teacher

= % non-BHN students w. HE teacher – % BHN students w. HE teacher
= % non-ED students w. HE teacher – % ED students w. HE teacher

NOTES: HE=highly effective; BHN=Black/Hispanic/Native American; 
ED=economically disadvantaged



18

6.5%

1.5%

9.5%

4.4%

10.4%

0.8%

0%

2%

4%

6%

8%

10%

12%

Math ELA EOC Math EOC ELA

2014 & 2015 Statewide Effective Teaching Gaps = 
(% advanced w. HE teachers - % below basic w. HE teachers)

2014

2015



-20%

-10%

0%

10%

20%

30%

40%

EL
A

 E
ff

ec
ti

ve
 T

ea
ch

in
g 

G
ap

 (
ET

G
)

Each bar represents the effective teaching gap (ETG) in a district.

19

For example, this particular district has an overall 
ETG of 0.9% in 4-8 ELA.

State avg = 1.5%
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For 4-8 math, this same district has an overall ETG of 
2.8% in 4-8 math. But what exactly does this mean?

State avg = 9.5%



11.8

3.1

1.3

0.6

-1.6

-10.4

2.8

-5.8

0

-16.3

0.9

1

-20 -15 -10 -5 0 5 10 15

school A school B school C school D school E school F

ELA ETG 2.8 -5.8 0 -16.3 0.9 1

Math ETG 11.8 3.1 1.3 0.6 -1.6 -10.4

Example District's Schools' ETGs for 4-8

21





Phase 0

Current Strategies: 

Further 
implementation of 
policies and 
practices 
addressing supply 
and access

Phase 1

Data Sharing: 

Share new metrics 
on supply and 
access via 
additional data 
reports

Phase 2

Targeted Support:

Strengthen support 
for districts with 
supply and/or 
access challenges

Phase 3

Public 
Transparency:

Provide regular 
public updates on 
supply and access 
metrics 



• Distribute updated Human Capital Report Cards to 
districts
– Part I – Based on 2014-15 TEAM data and focused on 

distribution, growth, recruitment and retention (late 
January)

– Part 2 – Based on equity analysis and focused on supply 
and effective teaching gaps within and between school 
(February)

• Engage districts in understanding their current status 
with respect to human capital management 
– Supported by CORE Directors/Data Analysts and 

ePlan/CPM 
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Strategy: Increase equity of access to highly effective teachers

Major Action Steps:
– Develop and distribute updated Human Capital Report Cards to 

districts

– Engage districts in understanding local equity gaps

– Report equity gaps publicly on online report card by 2017

Targeted Outcomes: 
– Districts will reduce equity gaps in math and reading using human 

capital strategies

– The state will generate equity gap information using TVAAS 4-8, 9-
12 EOC on an annual basis for districts and for public reporting 

– Educators beliefs about the benefits of RTI and access will 
improve



• Across the state we have fewer highly effective teachers 
in 4-8 ELA than in math.

• Below basic students have less access to highly effective 
teachers than advanced students.

• District level human capital reports will allow districts with 
effective teaching gaps to explore both district- and 
school-level disparities in order to best target support 
efforts.
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